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Genocide
      Representing and responding to conflict has preoccupied artists across the centuries. Terror, crisis and turmoil are a part of our world today.  Too often we see images on the news and have compassion but for a moment and their immediate images pass away onto the next commercial. We have our head in the sand, if we don’t take a closer empathetic view of national strife, wars in many places all over the globe and personal struggles. How does this relate to me as a student artist?  By researching, videos on you-tube, surfing the net, interviewing survivors , and reading personal testimonies of those who left traces of their horror behind, can help us better understand  what went on and how to prevent it from happening or escalating. War and strife, pain and suffering can be graphically depicted in terms of black and white.  The emotional impact of how we feel and how we want others to notice about this issue or get involved in is the focus of this breadth assignment. 
     Students will research the issue and asked to respond in discussions of their own personal reactions to their findings. Reading personal testimonies written about a holocaust experience of survivors and listening to guest speakers will be added for inspiration and motivation. A call to action as explained on this site: http://www.genocidewatch.org/  can help students   get involved in Human Rights activities as well as making a breadth piece for your portfolio.
 A definition:  Genocide is a deliberate and systematic destruction of a national, racial, religious, or ethnic group defined by the exterminators as undesirable. The term is commonly applied to the policies of the Nazis during World War II (what they called the ‘final solution’ - the extermination of all ‘undesirables’ in occupied Europe, particularly the Jews, in the Holocaust).

Raphael Lemkin, a Polish-born lawyer, coined the term in 1943, combining the Greek word ‘genos’ (race or tribe) with the Latin word ‘cide’ (to kill). After witnessing the horrors of the Holocaust, Lemkin campaigned to have genocide recognized as a crime under international law, and in December 1948 his efforts gave way to the adoption of the United Nations Convention for the Prevention and Punishment of Genocide, which came into effect in January 1951.

	Although most commonly used to describe the Holocaust, the term has also been applied to the mass killing of Armenians by Ottoman Turks (1915-20), of the Tutsis by Hutus in Rwanda (1994), and of Bosnian Muslims by Serbs in the former Yugoslavia (1992-95).


	


	As defined by the 1948 United Nations convention, genocide has often turned out to be difficult to prove, and experts and analysts have differed on what qualifies as ‘genocide’. Some claim that there has been only one genocide in the 20th century - the Holocaust, while others have provided a long list of what they consider cases of genocide, including the Soviet manmade famine of Ukraine (1932-33), the Indonesian invasion of East Timor (1975), and the Khmer Rouge killings in Cambodia in the 1970s. Other sites are Chechnya, Rwanda, Congo, and Darfur. Gender genocide and Genocide prevention are goals of this research which include the US involvement in mass violence against civilians since 1953. Abortion has been considered by Christians all over the world to be Genocide.


Reference Examples:
http://www.genocidetext.net/ (Most comprehensive website on many different sites http://www.genocidewatch.org/(Most recent watch) http://www.remember.org/auschwitz/aus.php(virtual tours to Auschwitz)
http://www. abort73

Twelve Great Songs about Genocide

The Flowers of Guatemala R.E.M. (from Life’s Rich Pageant, 1986)
Redemption Song Bob Marley (from Uprising, 1980; also available on Legend and One Love) 
My Country 'Tis of Thy People You're Dying Buffy Sainte-Marie (from Little Wheel Spin and Spin, 1966; also available on The Best of Buffy Sainte-Marie)
Civil War Guns N' Roses (from Use Your Illusion II, 1991; also on Greatest Hits)
P.L.U.C.K. System of a Down (from System of a Down, 1998)
Famine  Sinead O'Connor (from Universal Mother, 1994)
Beds Are Burning Midnight Oil (from Diesel and Dust, 1987; also on 20,000 Watt RSL)
A Hard Rain's A-Gonne Fall  Bob Dylan (from The Freewheeling' Bob Dylan, 1962; also a lovely version on The Concert for Bangladesh, 1971)
Bullet the Blue SkyU2 (from The Joshua Tree, 1987; live version on Rattle and Hum)
Cortez the Killer  Neil Young (from Zuma, 1975; definitive version on Live Rust, 1979)
Sleep Now in the Fire Rage Against the Machine (from The Battle of Los Angeles, 1999; also on Live at the Grand Olympic Auditorium)
Call It Democracy Bruce Cockburn (from World of Wonders, 1985)

Films:
Filmography of Genocide and Crimes against Humanity

Compiled by Adam Jones, Ph.D. http://www.genocidetext.net
Youtube short videos on specific topics

Photography:
http://www.genocidetext.net
 2D Breadth:

Genocide:  BALANCING ACT –option # 1
Problem: Using the template provided, organize four squares and one circle in such a way as to communicate one of the following words: trapped, dominance, individuality, or opposition. 

Objectives: 

· To demonstrate the effect of the format on balance. 

· To make a direct connection between composition and concept of genocide.

Materials: Felt markers or cut paper. This assignment can also be done digitally.

Strategy: Brainstorm at least 50 variations using the template provided. Then, complete 4 refined versions of the design, using a 6"x6" square, a 6" circle, or a 6"x9" horizontal rectangle. The circle and three squares can be any size, and the four shapes can be connected or overlapped as necessary.

Elements/Principals to consider:  Grouping, Repetition, Proximity, Continuity, Closure, Pattern,  Expressive use of Balance,  Rhythm, Scale and Proportion, Emphasis, Space and Movement  



Instructor’s Notes: This seemingly simple assignment can become remarkably complex.  It is best to start with solid shapes, using variations in size, orientation and proximity to convey the four concepts given. To expand the project, more experienced students can experiment with open shapes, gradated shapes, and figure ground reversal.

Time table:  2 class periods

Research: 2 class periods and homework

Photographic Overlay: Once completed in black and white; base images can be used to overlay photographs from   Genocide research.  Sizes can be enlarged to fit an 18 x 24 format or a circle of equal size. Time table:  6 class periods
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                                        PUSHING PROPORTION-Option # 2
Problem: Vary proportions to change the ideas presented when a single photographic figure and a series of words or numbers are combined.

Objective: To demonstrate the effect of scale and proportion on communication.

Materials: Photocopies in various sizes, adhesive and white paper, or Photoshop. Finished product transferred to Photographic paper with researched Images altered using gesso and gouache and re- entered into Photoshop.

Strategy:
1. Choose a dramatic photograph and a line of text or sequence of numbers. If you wish the text and numbers may have a direct relationship to the photograph. 

2. Generate a wide range of variations. Try working with a very large figure and very small numbers; try using large numbers and a small figure; try overlapping the figure and the numbers. What happens when an extreme close up of a man’s ear is combined with 12-point type?  What happens when a tiny figure is shown in silhouette surrounded by the same sequence of numbers in 48-point type? Repeat the text or numbers as necessary to create the most intriguing results.

3. Complete six variations, each measuring up to 8”x10.5”.  
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4. Enlarge one of the designs to 

16”x22" to demonstrate the effect of 

Scale on communication.
Instructor’s Notes: Limiting the variables   to a single figure and a single phrase or sequence of numbers helps to demonstrate the direct impact proportion has on communication. Enlarging or reducing a design can demonstrate the   impact of scale. Encourage students to choose their texts carefully.  Brevity is a virtue! 

 Timetable: 3 hours.

Research: 2 class periods

Finished Product: 5 class periods

3D Breadth

                                       LABYRINTH COLLAGE AND BOOK –Option # 1
Problem: 

Part 1: Transform an interesting building seen in genocide research   into an 18”x24” visual labyrinth.

Part 2: Redesign this labyrinth image to create a sixteen-page 11”x7.5” book.

Objectives: 

· To experiment with the role of chance in the creative process.

· To explore the unique advantages of a multiple-image narrative.

· To expand connections between concept and composition.

Materials: 18”x24” white paper, markers, 3 Prism color pencils (including at least one metallic), 1 sheet 22”x30” black Arches paper, photocopies.

Strategy: Consider every possible definition and visualization for the word “labyrinth.” 

lab-y-rinth: 1: a structure full of intricate passageways that make it difficult to find the way from the interior to the entrance or from the entrance to the center (for example, “the labyrinth constructed by Daedalus in which the Minotaur was confined.”); 2: a maze in a park or garden formed by paths separated by high, thick hedges; 3: something bewilderingly involved or tortuous in structure: a complex that baffles exploration; 4: a situation from which it is difficult to extricate oneself; 5: the internal ear, or its bony or membranous part; 6: a body structure made up of a maze of cavities and channels; 7: intricate, sometimes symbolic pattern, such as pattern inlaid in the pavement of a medieval church; 8: in metallurgy, series of troughs through which water passes for washing pulverized ore.

1. Using a thesaurus, make a list of words and ideas your associate with a labyrinth: confusion, traps, mystery and so forth. Invent as many approaches and ideas as you can: is a symphony a labyrinth? Is DNA a labyrinth? Is the presidential election a labyrinth? Is genocide a labyrinth?
2. Make at least twenty drawings of various doorways, staircases, room corners, textures and so on. (This can be done using the Architectural Abstraction assignment. See instructor for extra handout.) Multiply and combine these drawings to create a complex collage of architectural shapes, and then complete an 18”x24” design based on this collage. 

3. After an extensive critique of this design, refine and lightly re-draw the image on the front and back of the sheet of black Arches. Re-drawing the full design on the front and an enlarged fragment of the design on the back tends to work well.

4. Begin elaborating on the design, lightly working up the shapes using Prism colors. 

5. When the drawings are about 50% developed, tear the paper into four 7.5”x22” strips. 

6. Fold the strips in half and organize in either a dowel book format or a codex book format. At least an hour should be spent organizing the pages—they can be inverted or folded from inside out. Seek visual flow from page to page.  

7. Re-draw as necessary to integrate the entire composition and add drama.

8. Bind the book and finalize the drawings.

Reading: Pages 318 to 322 and 344 to 354. (Launching the Imagination)




Instructor’s Notes:

This assignment consistently results in an astonishing array of inventive books. Some students introduce characters into the setting, creating a simple narrative. Others use the illusion to space to move the viewer through mysterious corridors and down precipitous staircases. Others use light and pattern to create a world of enchantment and beauty. Because the word "labyrinth" is so open to interpretation, the generative potential is great.
  

BOOK TRANSFORMED – Option # 2
Problem: Transform a used hard-covered book into a new object.  

Objectives:

· To explore the altered book format

· To consider the book’s literal content as resource.

· To create a dramatically new form with a minimum of new materials.
Materials: Several used books, glue gun and glue and miscellaneous hand or power tools (e.g., awl, clamp, drill, sander, band saw, etc.)

Altered book theme: 

Option 1: Reaction to a film or a particular photography

Option 2: Story of a specific person’s experience of genocide

Option 3: Personal study of genocide with your notes and personal reactions

Option 4: Genocide of Indigenous peoples: American Indian, Mexican locked out of US., Tibet, Ukraine, Guatemala, Ngobe of the Panama.

Strategy:  

1. You are limited to using the materials of one book and adhesives.  Begin by thoroughly examining your book for its materials, content and form.  List these aspects and any other physical characteristics or formal qualities you discover.

2. You may cut, tear, or otherwise rearrange any parts of your book to solve the problem.  To jumpstart your imagination, visualize the results that these actions could have on a book:

Remove    
crush

wrap

sew

bend

divide


bind

bite

glue

sand

shred

cut


imbed

scratch

drill

rip

incise

wedge


pleat

Xerox

fold

explode
              cook

coat


curl


gouge

staple

crumple
soak

wax


score

twist 

tape

burnish
              weave

nail


prick

burn

knot

knit

carve

shoot


burrow

patch

erase

mark

sandwich
intersect

alternate
extrude
             skewer

pleat

peel

elongate

You may find power tools helpful. If shop tools are used, be sure you have been taught how to use them safely.

3. Now that you’ve experience the variety of forms your new object can take explore a content related object or scene to depict from the genocide option your chose. Use creative, elegant and/or subtle ways to address content instead of obvious stereotypes or cute clichés. Be sure to create a strong overall form rather than focusing only on decorative aspects. Forget how you are normally asked to treat books. Don’t forget that you are designing a new object as well as looking at visual content!

Instructor’s Notes:

· Select books will enhance the aesthetics and content of solutions. 

· Schedule this to coincide with community book sales, give specific used book sources in your location, or buy bags of books at local library sales in anticipation.  

· Encourage students to purchase several inexpensive books so they can experiment freely.

· Use hard-backed books only.  Dissect one book in class to discover how books are made. Ask students to identify and list those aspects they specifically have to work with (i.e. absorbent, heavy, gilt-edged, flexible, delicate, miniature, mass, planes, colors, shapes, textures, lines, paper, cloth, cardboard, gauze, folds, corners, etc.) Use a preliminary book to experiment with cutting and construction methods. Consider subtraction, manipulation, addition, and rearrangement.  List tools that may be applicable. If power tools are used, teach safety precautions. Specify exactly what you consider an adhesive. (Acrylic medium? Thread?  Wax?)

· Show book-artist video segments (i.e. Inner-Views, 1986), slides of artwork incorporating books (i.e. Ann Hamilton’s text as balls of yarn), or imaginative handmade books for inspiration.

· “Straddling” is an idea that artists sometime use to increase viewer interest.  (The transformational midpoint that connects both book and new object may be more intriguing than either ‘blatantly-still-a-book’ or ‘can’t-tell-it-ever-was-a-book’.)

· Remind them to consider the viewpoint, details, characteristics, etc. of their object depiction possibilities, rather than starting with their first thought. Ask that they sketch ideas before they begin transforming.

Timetable: 2 to 3 hours of class time, 2 to 3 hours outside of class.
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Drawing
Before and After –Option # 1
Inspired by Clue Diptych, Mary Frisbee Johnson in Visual Workouts, Prentice Hall, 1983

Problem: Imagine a dramatic event that happened in your genocide research. Then, invent two images, one showing the scene before the event occurred, the second showing the aftermath. Do not show the event itself. Instead, use objects and lighting to provide the clues the viewer needs to create his or her own story.

Objective: To demonstrate the importance of setting.

Materials: Two-dimensional materials of your choice.

Strategy: 

1. Start by making lists of dramatic events, environments, and objects.  For example:

a. Events: explosion in a toy factory, new home run record set, etc.

b. Environments: circus, airport, chemistry lab, racetrack, cathedral, dentist’s office.

c. Objects: address book, stopwatch, telephone, elevator, escalator, ladder, car keys.

2. Consider the stories each may conjure.

3. Add characters. They may be human, animal; robots, etc.—use your imagination! Consider any objects (props), which might be associated with each character.

4. Begin designing images. Experiment with lighting, camera angle, close-ups, etc. to get the most powerful effect. Pay attention to details: the news program on a TV set in the background may provide an essential clue.

5. Experiment with various mediums, such as graphite, computer graphics, and watercolor. Choose a medium which is appropriate to the subject matter and easy to use. 
6. Consider:

a. What role does the setting play? How can interiors, objects, and lighting contribute to the sense of anticipation and mystery; how can the setting heighten emotion?

b. How much conceptual and/or narrative information need you provide to the viewer? You don’t want to be obscure, but over-explaining defeats the mystery.

c. How much perceptual information is needed? To what degree need the objects and interiors be defined? When is suggestion more powerful than description?

d. What is the observer’s position? Detached? Involved?

e. How much time has elapsed between image #1 and #2? An hour? A day? Fifty years? 

Reading: Pages 301 to 308, Chapter 13. (Launching the Imagination, Mary Stewart)
Instructor’s Notes: This is a complex assignment and most students are confused initially. It is helpful to provide several specific examples, followed by relentless coaching. 


A familiar and dramatic example works best. Consider the Oklahoma City bombing. It was a spring morning, shortly after the Murrah Federal Building had opened. Parents were dropping off their children at a day care center. In this story, the 8:03 am explosion of a fertilizer bomb is the event itself.


What occurred before the explosion and how can it be shown? Timothy  McVeigh buying fertilizer? McVeigh watching news reports on the fire at the Branch Dravidian compound in Waco? The children walking into the federal   building? A combination of these images?  What occurred after the explosion and how can it be shown? Injured people and wreckage? The trial of McVeigh? Children playing in a park now being    built at the site of the bombing? 

Timetable: 18-24 hours, in and out of class. 

    Shoes-Option # 2
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                                        “We are the shoes, we are the last witnesses.”
This caption was attached to a photo of a heap of shoes by the US. Holocaust Memorial Museum. The haunting fact that millions of people died were once wearing these shoes. 
Problem: Using the photograph as a starting point; find an object  or subject that you can used from your genocide research as shoes, clothing, or a testimony of survivors ( see www.preventgenocide.org/genocide/testimonies) to  get the viewer to see the objects as part of the dead person’s life. The selection of the personal objects and the psychological mood are the key to developing a call to action. 
Objectives: 

· Attention to the space between the forms, if they are separated and to the overlapping   and degree of touching if they are clustered.
· Select an interesting vantage point by researching   photos or a set up you have made based on researched photographs.

· Unconventional portrayal of the objects that transcend themselves.
· Foreshortening of hands or feet   or body parts if used.

· Enlarged view or multiple views worked out to edges of picture plane.

· Attention to focus on contrast of dark and lights
· Materials: Any drawing or painting material can be used. Dry point etching can be used
Strategy:
1. Carefully research the object that will get the emotional response that you want to convey the point of your group’s plight.

2. Decide how you will set up your still life. You might want to go to a thrift store and find old shoes that can be glued to a board. You might want various studies of human feet that will work for you. Skeletal models can be used.

3.  Experiment with various mediums, such as graphite, ink pen, computer graphics, and gouache. Choose a medium which is appropriate to the subject matter and easy to use. 

Reading:  Chapter 14 ( Guide to Drawing pages 266-267 and Chapter 12 pages 221-224, 230-231)

Instructors notes: 
If   a dry point etching is desired see instructor for printing instructions. 

For this format, the piece   will be the size of the   plate. Proceed by using an 8.5” x 11” paper for drawing in pencil that will be transferred to the plastic by scratching   the line   seen by taping the drawing image to the plate.

Formative Assessment

Online research and solidification of   genocide topic by cutting a pasting images, text,  film, poetry or music as thumb sketches, brainstorming of effects desires, Setting up still life or templates, connections to reading assignments, group discussion of researched information, one on one conversations, individual critique and group critique and design process page completed midpoint  to final completion.
Summative Assessment
 Final, rubrics-based, peer/instructor assessment. A keyword mini-rubric V based on the CB Scoring guidelines for AP Studio Art portfolios was used, and discrepancies in peer scoring of over two discriminates was resolved by discussion and instructor guidance)

Group   Research conversation: Be prepared with all research material specific for the concept of your genocide. Know and be able to articulate what it is that you are passionate about communicating in your project. Fill out page below (2 days)
Design Processing Page
Name_____________________________Pfolio_____Media ___________________________
Process:_____________________________________________________________________

List design issues addressed: _________________________________________________________________________________________________________________________________________________

Problem:__________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Materials: Supplied by Instructor—_________________________________________________________

       Supplied by Student—________________________________________________

Thumbnails:
Instructor Suggestions: __________________________________________________

Due Date: __________ Completion Date: ____________

Group Discussion           1     2    3    4     5     6

Student Evaluation:

1
2
3
4
5
6

Instructor Evaluation:
1
2
3
4
5
6

Elements and Principles of Design Critique
Name_______________________________Title of work________________________

	
	Balance

	Emphasis
	Harmony
	Variety
	Gradation
	Movement
	Repetition
	Proportion

	Color
	
	
	
	
	
	
	
	

	Intensity
	
	
	
	
	
	
	
	

	Value
	
	
	
	
	
	
	
	

	Line
	
	
	
	
	
	
	
	

	Texture
	
	
	
	
	
	
	
	

	Shape
	
	
	
	
	
	
	
	

	Space
	
	
	
	
	
	
	
	


Choose the 5 element-principle couples that your work deals with most, and on a scale of 1-6, 6 being the most fully realized, rate the degree to which your work utilizes those element-principles.

Critique Sheet for 2D Balancing Art/ Proportion
Name_____________________________

Less to More Successful

1 
 2 
 3 
 4 
5 
6  Balance/ scale and proportion
1 
 2 
 3 
 4 
5   
6  Composition- use of whole space

1
 2
 3
 4 
5  
6  Emphasis/ Grouping
1
 2 
 3 
 4 
5   
6  Repetition/ Movement
1
 2 
 3
 4 
5   
6  Meaning, "Big Idea" Genocide
Critique Sheet for 3D Labrinth Collage Book/Altered/ Transformed Book
Name_____________________________

Less to More Successful

1 
 2 
 3 
 4 
5 
6  Shape/Space manipulation

1 
 2 
 3 
 4 
5   
6  Composition- invites viewer around

1
 2
 3
 4 
5  
6  Directed Light Shadows

1
 2 
 3 
 4 
5   
6  Plays with the medium

1
 2 
 3
 4 
5   
6  Meaning, "Big Idea" Genocide
Critique Sheet for Project_______________________

Name______________________

Class______________________

Due Date___________________

      70

Completion Date______________

-____

Subtotal





_____

Craftsmanship(1-10)



+____

Comments_________________________________

__________________________________________

Design Elements/Principles(1-10)


+____

Comments_________________________________

__________________________________________

Creative use of media(1-10)


+____

Comments_________________________________

__________________________________________

Total






_____

Breadth Keyword Mini-rubric:

	AP Rubric
	Descriptor
	Grade equivalent

	6
	EXCELLENT   AMBITIOUS   RISK-TAKING   INVENTIVE

	96

	5
	STRONG   COMPLEX   CONFIDENT   DIVERSE   
	90

	4
	GOOD   CLEAR EFFORT   EMERGING

	84

	3
	MODERATE   INCONSISTENT    OBVIOUS   TENTATIVE
	78

	2
	WEAK   LITTLE ENGAGEMENT   SIMPLISTIC   MINIMAL
	72

	1
	POOR    CONFUSED   TRITE    CLUMSY

	66


Critique #_2___

Reviewer_____________________________________

Describe the work in as much detail as possible(Is it a painting, drawing, graphic design, collage, sculpture, etc.?  Made from what?  How?)

	

	

	

	

	

	

	

	

	

	


Discuss 5 positive or negative aspects of craftsmanship in the work.

	

	

	

	

	

	

	

	

	

	


What kind of story does the work tell?

	

	

	

	

	

	

	


How does the work relate to other work you have seen?

	

	

	

	

	

	

	


Formative Assessment for 2-D   Breadth   Genocide Option   1 and 2 Art Work _______________________________

Name
	
	           Points 
	        Grade

	Line inventory thumbnails/Dramatic Photograph ( #2)
	50 points
	

	4 completed refined thumbnails/ Variations of Photographs ( # 2)
	100points
	

	Journal Research
	75 points
	

	Photographic overlay/ Enlarged design  and text sequencing( # 2)
	100 points
	

	Peer Critique in sketchbook
	10 points
	

	Self Critique in sketchbook
	10 points
	

	Craftsmanship
	25 points
	

	One on one conversations with

Teacher Dated in Journal
	10 points for each conversation up to (50 points)
	

	Element/Principal critique
	10 points
	

	Final concept explained below
	10 points
	

	Total
	450 points
	                            /450


Final Concept of Your Genocide explained: (Include your topic and the inspiration for your final project and how you think that the emotional impact has involved you’re
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

_____________________________________________________________________________________

Breadth Keyword Mini-rubric:

	AP Rubric
	Descriptor
	Grade equivalent

	6
	EXCELLENT   AMBITIOUS   RISK-TAKING   INVENTIVE

	96

	5
	STRONG   COMPLEX   CONFIDENT   DIVERSE   
	90

	4
	GOOD   CLEAR EFFORT   EMERGING

	84

	3
	MODERATE   INCONSISTENT    OBVIOUS   TENTATIVE
	78

	2
	WEAK   LITTLE ENGAGEMENT   SIMPLISTIC   MINIMAL
	72

	1
	POOR    CONFUSED   TRITE    CLUMSY

	66


Formative Assessment for   3-D   Breadth   Genocide Option   1 and 2    _______________________________

Name

	
	           Points 
	        Grade

	Labyrinth ideas /book deconstruction ( #2)
	20 points
	

	20 thumbnails/ 10 pages( # 2)
	100points
	

	Journal Research
	75 points
	

	 Enlarged design  book/ sequencing content( # 2)
	130 points
	

	Peer Critique in sketchbook
	10 points
	

	Self Critique in sketchbook
	10 points
	

	Craftsmanship
	25 points
	

	One on one conversations with

Teacher Dated in Journal
	10 points for each conversation up to (50 points)
	

	Element/Principal critique
	10 points
	

	Final concept explained below
	10 points
	

	Total
	450 points
	                            /450


Final Concept of Your Genocide explained: (Include your topic and the inspiration for your final project and how you think that the emotional impact has involved you’re
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

_____________________________________________________________________________________

Breadth Keyword Mini-rubric:

	AP Rubric
	Descriptor
	Grade equivalent

	6
	EXCELLENT   AMBITIOUS   RISK-TAKING   INVENTIVE

	96

	5
	STRONG   COMPLEX   CONFIDENT   DIVERSE   
	90

	4
	GOOD   CLEAR EFFORT   EMERGING

	84

	3
	MODERATE   INCONSISTENT    OBVIOUS   TENTATIVE
	78

	2
	WEAK   LITTLE ENGAGEMENT   SIMPLISTIC   MINIMAL
	72

	1
	POOR    CONFUSED   TRITE    CLUMSY

	66


Formative Assessment for   Drawing   Breadth   Genocide Option   1 and 2    _______________________________

Name

	
	           Points 
	        Grade

	Dramatic Events and characters /photograph selection  ( #2)
	20 points
	

	Setting/ Still life set up ( # 2)
	100points
	

	Journal Research
	75 points
	

	 Enlarged diptych/ sequencing content( # 2)
	130 points
	

	Peer Critique in sketchbook
	10 points
	

	Self Critique in sketchbook
	10 points
	

	Craftsmanship
	25 points
	

	One on one conversations with

Teacher Dated in Journal
	10 points for each conversation up to (50 points)
	

	Element/Principal critique
	10 points
	

	Final concept explained below
	10 points
	

	Total
	450 points
	                            /450


Final Concept of Your Genocide explained: (Include your topic and the inspiration for your final project and how you think that the emotional impact has involved you’re
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

_____________________________________________________________________________________

Breadth Keyword Mini-rubric:

	AP Rubric
	Descriptor
	Grade equivalent

	6
	EXCELLENT   AMBITIOUS   RISK-TAKING   INVENTIVE

	96

	5
	STRONG   COMPLEX   CONFIDENT   DIVERSE   
	90

	4
	GOOD   CLEAR EFFORT   EMERGING

	84

	3
	MODERATE   INCONSISTENT    OBVIOUS   TENTATIVE
	78

	2
	WEAK   LITTLE ENGAGEMENT   SIMPLISTIC   MINIMAL
	72

	1
	POOR    CONFUSED   TRITE    CLUMSY

	66


